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Standards for Quality Early Childhood Education Programs for
Center-based Child Care and Head Start Programs

BACKGROUND

Maryland started the millennium with legislation to improve school readiness by strengthening
early childhood education. One of the major features of the legislation entitled Judith P. Hoyer
Early Child Care and Education Enhancement Program was the establishment of an Early
Childhood Accreditation Project at the Maryland State Department of Education (MSDE).

The Governor provided funding to support early childhood education programs in their efforts to
improve their services to meet either national or state program accreditation standards. These
program standards exceed the existing state child care licensing requirements. They are focused
on the administrative, curricular, instructional, and family- and community-oriented aspects of
high quality early childhood education programs.

The General Assembly has established direct monetary incentives for early childhood education
programs to proceed with either national or state program accreditation. This document, Guide
to Accreditation: Self-Appraisal and Validation, refers to the state's accreditation process.

The Early Childhood Accreditation Project relies on research indicating that a high degree of
quality at early childhood education programs has a long-term positive effect on children's
school readiness and later school success. The Carolina Abecederain Project, a carefully
controlled longitudinal study released in February 2000, provides compelling evidence that high-
quality early childhood education programs have a significant, long-term, positive effect on skill
development and academic success. The Cost, Quality, and Child Outcomes Study, conducted
by a consortium of researchers from UCLA, Yale, Universities of Colorado and North Carolina,
suggests that children from high-quality early childhood education programs continue to score
higher on cognitive and social skill measures through grade 2.

The first activity of the Early Childhood Accreditation Project was the development of
Standards for Implementing Quality Early Childhood Education Programs: Center-based
Child Care and Head Start. These standards mirror the ones from MSDE's Standards for
Implementing Quality Early Learning Programs for Prekindergarten and Kindergarten which
were issued by MSDE in 1998 and have been used extensively by public school programs. The
ten standards are focused on program administration (mission, personnel, continuity,
accountability), program operation (learning environment, curriculum, instruction, assessment),
and home-school-community partnership. An additional standard (care and learning
opportunities) has been added for programs serving infants and toddlers.
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By developing the new standards for center-based child care and Head Start programs, MSDE's
Early Childhood Accreditation Project established an evaluation process for early childhood
education programs that would be compatible with programs in both public school- and non
public school settings. Thus each program, regardless of its setting, that has successfully
completed program accreditation can claim to provide a level of quality that is equal to that
provided by all other accredited programs.

INTRODUCTION

Head Start and center-based child care programs are designed to bestow inmiediate and long-
term benefits to the children they serve. Research suggests that only high-quality programs
result in long-term benefits.

The elements of quality are manifested differently among different kinds of early childhood
education programs serving children and families. Center-based child care programs typically
provide services for children of working parents. They are regulated by the Maryland
Department of Human Resources/Child Care administration (DHR/CCA) in the form of child
care licensing requirements. Head Start programs over the past three decades have pursued their
mission of providing comprehensive services to low-income children and are required to meet
Federal program performance standards. The difference of purpose and implementation among
programs should not conceal their common early childhood education goal: the implementation
of best practices in early education to promote learning and school readiness.

These Standards reflect research-based early childhood education as it is intended for young
children in any setting: public school, child care, or Head Start. The Standards are based on
recently published curricular standards, guidelines and position statements (NAEYC, 1997;
NAEYC/IRA, 1998; AAAS, 1998; NCTM, 2000; National Research Council, 2000).

Any program that uses these Standards and participates in the accreditation process has made a
commitment to improve the performance of its early childhood education services. This
commitment to program improvement is the driving force of the accreditation process.

PURPOSE

The Maryland State Department of Education (MSDE) has developed Standards for
Implementing Quality Early Childhood Education Programs for the use of staff in Maryland's
center-based child care and Head Start programs. Public school early learning programs will
continue to use the MSDE Standards for Implementing Quality Early Learning Programs:
Prekindergarten and Kindergarten. These documents are the tools designed to guide staff
through a systematic process of self-appraisal, program improvement, validation, and
accreditation.
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The Standards consist of three documents:

? Guide to Accreditation: Self-Appraisal and Validation. The Guide to Accreditation provides
directions on how to proceed with the accreditation.

? Standards for Implementing Quality Early Learning Programs Instrument for Self-
Appraisal and Validation. The Instrument to Self:Appraisal and Validation is used to
rate the program.

? Manual of Best Practices for Implementing Quality Early Childhood Education
Programs. The Manual of Best Practices describes each indicator in terms of practices
which can be observed or documented.

The Standards identify three areas which support the development and maintenance of high
quality programs. The three areas are:

? Program Administration
? Program Operation
? Home-School-Partnership

The Guide to Accreditation: Self Appraisal and Validation outlines both a self-appraisal process
and a process for programs seeking validation from MSDE. These processes allow for consistent
articulation among Maryland's early childhood professionals of the key elements of high quality
programs.

THE SELF-APPRAISAL AND VALIDATION PROCESS

Definition

The accreditation process consists of two phases: self-appraisal and validation. Self-appraisal
and validation are the processes through which early childhood education staff, with support
from MSDE's Early Childhood Accreditation Project, evaluate and modify their program(s).
Any participating early childhood education program is subject to external review to publicly
confirm that it has met high quality state standards for early childhood education programs.
Early childhood programs have two (2) years from the date of initiation of the accreditation
process to complete it. (Please note that the accreditation period for specific grant programs may
be shorter).

The accreditation process is initiated by identifying the self-appraisal team and by establishing a
timeline for completing the accreditation. The date of initiation of the accreditation process is
established when an early childhood education program submits the Early Childhood
Accreditation Application to MSDE. The date on which the application is received at MSDE
is the determining date of initiation.
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Phase I, Self-Appraisal, is a process that allows programs to reflect on the quality of their early
childhood education services. During the self-appraisal phase, the program's self-appraisal team
makes decisions about the nature and extent of the program improvement that will take place.

Phase I: Self-Appraisal Process

Initiating the
Orientation

Implementing the
Self-Appraisal

Process
=>

Improving the
Program Based on

Self -Appraisal

Phase II, Validation, is a process in which the program is officially acknowledged for attaining
excellence in early childhood programming.

Phase II: Validation Process

Initiating the
Validation Process 14.

Conducting the
Validation Process =>

Receiving the
Accreditation

Decision

IMPLEMENTING THE ACCREDITATION PROCESS

(*See the chart in the Appendix, Overview Of The Accreditation Process, which summarizes this
process.)

I. Orientation and Initiating the Accreditation

The Maryland State Department of Education (MSDE) conducts regional and local orientation
meetings to acquaint staff of early childhood education programs with the accreditation process.
The programs which have requested materials from the MSDE Early Childhood Accreditation
Project and others interested in learning more about it are invited to the orientation meetings:

Participants who attend these orientation meetings will:

? Receive an overview of the guidelines regarding the self-appraisal and validation process.

? Gain an understanding of the MSDE Standards for Implementing Quality Early
Childhood Education Programs: Center-based Child Care and Head Start.

? Review the Standards' indicators from the document.

? Review best practices in early childhood education programs based on recent
research and current literature.
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? Receive information about the first steps of initiating the accreditation process.

It is suggested that the Director of the early childhood program should identify a support team
for each program site to attend the orientation sessions.

The Director of the early childhood program may identify a contact person (e.g., education
supervisor) as his/her designated contact for MSDE. The orientation will stress the
responsibilities of the program director/designee to ensure that all staff members are regularly
informed about any technical assistance support provided by MSDE. In addition to so-called
pre-validation visits, MSDE will provide technical assistance meetings with individual
programs, on-line support and solutions, and mini-grants for the purchase of supplies and
materials.

The Director/designee will submit the following information to MSDE's Early Childhood
Accreditation Project as part of the Early Childhood Education Accreditation Application:

? Starting date for the self-appraisal process and anticipated completion date of
accreditation.
(Note that the accreditation has to be completed within two years)

? Names and titles of the members comprising each site team conducting the self-
appraisal and validation.

? Closing dates for submission of the self-appraisal instrument, Standards for
Implementing Quality Early Childhood Education Programs: Center-based Child
Care and Head Start.

II. Implementing the Self-Appraisal Process

The self-appraisal process begins when the program identifies the self-appraisal team. Each
program identifies its self-appraisal team before it submits its application to MSDE.
Membership should include the teaching/senior staff, the assistant or aide, the early childhood
supervisor or designee (if applicable), a parent representative, and others who have a vested
interest in the well-being of children at the center. All members of the self-appraisal team have
equal status concerning the rating of the program's quality.

Each self-appraisal team member uses the indicators found in the instrument of self-appraisal
and validation of the Standards for Implementing Quality Early Childhood Education
Programs: Center-based Child Care and Head Start and will rate the program based on each
standard and indicator. The rating scale is described in the section entitled "Rating System."

Prior to starting the self-appraisal, all team members should become familiar with the three
documents of the Standards. The Guide to Accreditation provides directions on how to proceed
with the accreditation. The Instrument to Self-Appraisal and Validation is used to rate the
program. The Manual of Best Practices describes each indicator in terms of practices which can
be observed and documented.
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These are the specific activities that are conducted during the self-appraisal:

? The teacher/senior staff and assistant/aide work together to rate the program. The
teacher begins to collect the documentation. (Please refer to the Documentation by
Indicator Chart below.)

? The remaining members of the self-appraisal team observe program activities in each of
the learning environments designed for particular age groups (e.g., playrooms for infants
and toddlers and classrooms for children aged three-to-five years). Two team members
individually rate the program.

? The self-appraisal team meets and discusses the findings of the observations, reaching a
consensus on a common rating for each standard and indicator using one (1) self-
appraisal instrument. This instrument is then sent to MSDE for use by the validator(s)
on the day of the validation.

Rating System

The self-appraisal team and the validator(s) observe and rate the program using the following
ratings: Fully Met (F), Partially Met (P), Not Met (N).

As is shown in the following chart, the indicators for each standard are rated using a three-item
scale. "Not Met" means there is insufficient, observable evidence for the indicator. "Partially
Met" means there is some observable evidence or documentation for the indicator. "Fully Met"
means the indicators can be matched with an abundance of observable evidence and
documentation for the indicator.

Not Met (N) Partially Met (P) Fully Met (F)

Program (P)

Validator (V)

Documentation By Indicator Chart

Supply items to document the indicators listed below. (The items will suffice in lieu of
or as support for observation.)
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Program Administration

1.1 Mission Statement

Indicator Documentation

1.1.1
Planning

Written mission/policy statements of the early childhood program,
monthly newsletter, parent handbook

1.1.2
Staff Development

Written mission/policy statements of the early childhood program,
staff development plans

1.1.3
Implementation

Written mission/policy statements of the early childhood program,
newsletters, curriculum guide

1.1.4
Evaluation

Written mission/policy statements of the early childhood program,
program evaluation form

1.2 Pro ram Personnel

Indicator Documentation

1.2.1
Administration

Notes of conferences/meetings such as calendars, minutes and
agendas

1.2.2
Supervision

Agendas from staff meetings, workshop seminars, informal and
formal observations, available support and resource personnel.
Program evaluation report

1.2.3
Implementation
(Birth to Five)

Personnel records, staff roster with educational qualifications

1.1.4
Evaluation

Written mission/policy statements of the early childhood program,
program evaluation form

1.3 Pro ram Continuit

Indicator
Documentation

1.3.1
Curricula

Written integrated curriculum plan.

1.3.2
Instructional Strategies

Teacher plans, multi-cultured materials and supply checklists

1.3.3
Transition and
Continuity of Service

Individual student transition plans or transition procedures.
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1.4 Program Accountability

Indicator Documentation

1.4.1
Reporting

Minutes from program's staff meetings and all planning meetings,
evaluation reports, most recent monitoring report by the Child Care
or Head Start Administration

1.4.2
Future Planning

Program's evaluation plan, self-appraisal evaluation and strategies
for program improvement

Program Operation

2.1 Learning Environment

Indicator Documentation

2.1.6
Multicultural
Education/Diversity

Sample lesson plans

2.1.7
Materials

Materials and supplies checklist

2.1.8
Furnishings and
Equipment

Materials and supplies checklist

2.2 Curriculum

Indicator Documentation

2.2.1 (b) 2.2.2 (b) Integrated curriculum

2.2.3 (b) 2.2.10 (b) Sample lesson plan

2.2.11 Materials and supplies checklist

2.3 Instruction

Indicator Documentation

2.3.4
Learning Centers

Materials and supplies checklist
Weekly learning center schedule

BEST COPY AVAILABLE
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2.4 Assessment

Indicator Documentation

2.4.1
Multiple Assessment
Methods

Parent conferencestips and schedule, students' progress reports,
developmental checklist, sample anecdotal records, language logs,
home visit agenda, sample portfolios

2.4.2
Documentation

Parent conferencestips and schedule, students' progress reports,
developmental checklist, sample anecdotal records, language logs,
home visit agenda, sample portfolios

2.4.3
Instruction-Based
Assessment

Sample lesson plans and center activities, sample references

2.4.5
Communication

Parent conferencestips and schedule, students' progress reports,
referral checklist, home visit agenda

2.4.6
Articulation Parent conference notes, parent communication notes

3.1 Partnershi

Indicator Documentation

3.1.1
Communication

Sample monthly newsletter, parent surveys, home/school folder,
parent handbook, program's curriculum guide for children 3-5 years
of age

3.1.2
Awareness of Child
Development

Sample monthly newsletters, brochures

3.1.3
Involvement

Program improvement plan, meeting notes, parent newsletters,
volunteer information

3.1.4
Evaluation

Parent survey, home visit agenda

3.1.5
Resource and Referrals

Sample monthly newsletters, resource and referral materials

3.1.6
Collaboration

Transition policies, transition forms

M. Improving the Program Based on Self-Appraisal

Program improvement begins when the self-appraisal team analyzes the results of its self-
appraisal and identifies its program's strengths and needs.
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There is no hard and fast criterion for determining whether a standard is met at an acceptable
level. Generally, most indicators have to be fully met in order for one to conclude that a quality
standard is being met. Likewise, most standards have to be met in order for one to conclude that
the program is of high quality. Beyond these two rules of thumb, decisions about levels of
quality are left up to each self-appraisal team.

Once the self-appraisal team has analyzed and discussed the results of its self-appraisal, it
decides which standards will have to be improved. It may expand its team to include new
members who will assist in conducting the program improvement.

The program improvement plan consists of the following:

Rs a list of strategies for program improvement
Rs identification of support personnel and other resources
Rs time line for completion of program improvement

The team implements the program improvement plan within the designated timeline with the
support of the identified staff and resources.

Any decision to improve the program has to take into account the following:

Rs Change is a collaborative process involving both the onsite program staff implementing the
program and, if applicable, the program organization's central office that administers the
program. Some standards require central office action and are outside the program site's
control. Therefore, program sites and central office staff must work together to meet all
standards to build a high quality program.

Rs Change requires time and realistic expectations. Not everything can be changed at once, nor
can everything be changed overnight. Some things cannot realistically be changed at all.
Meeting the standards does not require 100% compliance with all indicators. There is no
such thing as a perfect program only a program that is the best that it realistically can be.

The self-appraisal team reassesses the program within three months according to the established
improvement plan to determine whether the standards and indicators are being met. Complete
the Instrument for Self-Appraisal and Validation. Re-rate each indicator that was previously
rated "Not Met" (N) or "Partially Met" (P) and is now considered "Fully Met" (F). Make
certain that each indicator is matched with an abundance of observable evidence and
documentation. Upon completion of the program improvement, the self-appraisal team decides
whether to pursue the accreditation.*

[*Programs receiving state funds must successfully complete accreditation.]

IV. Initiating the Validation Process

In order to initiate the validation process, the self-appraisal team organizes the collected
documentation to justify its program rating. (Refer to Documentation by Indicator chart for
documentation needed to support each indicator on pages 9-11.)
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Pre-validation Visit

Prior to validation, the self appraisal team may decide to invite an educational professional (e.g.,
a representative from an institution of higher education, an early childhood professional, or a
representative from MSDE) to visit, observe the program, and review the documentation for
possible program support. The role of the pre-validation visitor should be one of coaching the
team for the validation visit. The pre-validation visit should be scheduled before the team
submits its self-appraisal instrument. As a result of a pre-validation visit, the self-appraisal team
may have to implement further program improvement. After the completion of the program
improvement, the original completed self-appraisal document is sent to MSDE with a copy being
retained at the program site.

Scheduling the Validation Visit

The program determines a date for the validation visit that is agreed to by members of MSDE's
Early Childhood Accreditation Project and the validator(s). MSDE will schedule the visit of the
assigned validator(s) within thirty (30) days of receiving the self-appraisal instrument. Programs
with more than 60 children will need to request one or more additional validator(s). The
schedule below identifies the number of validators required in relation to the size of the program.

Number of Children Number of Validators
0-60 1

61-120 2

121-240 3

241-360 4

Please contact MSDE's Early Childhood Accreditation Project for programs with more than 360
children or for multi-site accreditations.

The school should send the following materials to MSDE when requesting a Validation Visit:

.e Letter requesting validation
AK Instrument for Self-Appraisal and Validation
Rs Program Improvement Plan
Rs Curriculum Overview
Rs Daily Schedule
ie Directions to the program

V. Conducting the Validation Process

Validation is the external review in which the accuracy of a school's self-appraisal is verified. It
consists of a one-day visit by an education professional with early childhood education
experience who has been assigned by MSDE. State validators receive training in the
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accreditation process. The training sessions for validators are scheduled quarterly by the MSDE
Early Childhood Education Project. Validators do not evaluate the program. They verify the
accuracy of a program's ratings on
its self-appraisal instrument by:

? Classroom observation lasting approximately 2 hours
? Review of written/printed documents
? Interview with senior staff and the director of the program and/or education

supervisor
? Sharing of feedback with the senior staff and the program director and/or

education supervisor (substitute(s) for the teaching staff should be provided to
allow for this to take place).

Note: The organizational structure of the program (i.e., whether it is center-based child care or
Head Start) determines whether the interview is scheduled with the director or with the education
supervisor.

Day of Validation

The validation process gives a program the opportunity to have an outside early childhood
education specialist confirm the quality of its early childhood education program. This can only
happen if the visit is conducted in a spirit of openness and collegiality. Program staff should take
their cues from the validator(s) and provide assistance when requested. Other guidelines for
program staff are listed below:

? Notify all staff members about the visit before it occurs;

? Provide a quiet place where the validator(s) can review written documentation
without interruption;

? Be prepared to provide additional documentation if it is available and is requested;

? Have personnel available to discuss and/or clarify information relevant to early
childhood education;

? Refrain from observing the program in the company of the validator(s);

? Refrain from accompanying the validator(s) on his/her walk through the program
unless asked to do so;

? To the greatest extent possible, accommodate the validator(s)' schedule(s) so that the
schedules of relevant staff conform to them.



The Validator's Day

The activities of a typical day of validation are tightly scheduled. The chart below entitled "The
Validation Day Visit Sample Time Line" provides a general idea of how the validator(s) may
proceed. The validator arrives at 7:30 a.m. or 30 minutes prior to the opening of the day and
leaves at approximately 4:30 p.m. During the day, (s)he observes the assigned classroom (or
playroom for infants and toddlers), interviews the senior staff as well as the director and/or
education supervisor, reviews documentation, and rates each indicator by using the original self-
appraisal instrument of the program's self-appraisal team. The Validation Day Visit Time Line
can be tailored to meet the needs of the individual program's schedule.

The Validation Day Visit Sample Time Line

Time 1 Validator's Activity

7:30 a.m.
Arrival. The validator meets the program staff,
tours the program and provides the director with
an overview of his/her plans for the day.

8:15 a.m. Program observation in the first room.

10:15 a.m. Review of documentation of first room.

10:45 a.m Program observation in the second room.

12:45 p.m. Lunch

1:30 p.m. Review of documentation of the second room
2:00 p.m. Interview with the senior staff in order to obtain

information about indicators that could not be
rated through observation and or review of
written documentation.

2:30 p.m. Interview with the director and/or education
supervisor to obtain information about indicators
that could not be rated through observation and/or
review of written documentation.

3:00 p.m. Brief observation in both rooms to validate
specific indicators.

3:30 p.m. Completion of ratings using the Instrument for
Self-Appraisal and Validation.

4:00 p.m. Exit interview with the program director and/or
education supervisor as well as with senior staff.
Completion of the Validation Visit Verification
Form.
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After the visit, the validator mails the program's self-appraisal instrument, including his/her
ratings, to the office of MSDE's Early Childhood Accreditation Project.

Validators' Ratings

During the validation visit, the validator rates the early learning program using the Instrument for
Self-Appraisal and Validation, which was submitted by the school to MSDE's Early Childhood
Accreditation Project. Differences in ratings between the self-appraisal and the validator(s)'
appraisal, whether the validator(s)' ratings are higher or lower than those of the self-appraisal,
are shared with the program director and/or education supervisor and the senior staff during the
exit conference. The validator is required to provide both a written and oral rationale for his or
her ratings. (S)he must record the director's or education supervisor's comments regarding the
rationale or his/her rating. If any rating given to an indicator by a validator differs from the
rating given to the same indicator by the self-appraisal team, this validator's rating must be
supported by written comments on the Validation Visit Clarification of Ratings Chart.

Exit Conference

The exit conference is the final activity of the validation day. It is designed to allow the
validator(s) to discuss any differences in ratings between the self-appraisal team and the
validator(s). At the end of the exit conference, the validator(s) and program director or education
supervisor complete the Validation Visit Form. This form is intended to ensure that each
segment of the visit was conducted according to the procedures of the accreditation process.
Once this form has been signed, the validity of the visit cannot be challenged. Therefore, the
program director and/or education supervisor should read each section of the form carefully
before signing it. The director/education supervisor should not put his/her initials next to any
segment of the visit that did not take place as described in this document. Rather, (s)he should
notify MSDE about his/her concerns within 24 hours.

VI. Receiving the Validation Decision

When the validation visit has ended, the validator(s) return to MSDE the program's original self-
appraisal instrument, with his/her/their ratings added. The Accreditation Decision Committee
determines if the program meets the state standards for early childhood education programs.

The Accreditation Decision Committee comprises three or more early childhood educators who
have experience in administering or implementing early childhood education programs. The
Accreditation Decision Committee uses its expertise when reviewing the ratings and comments
provided by the program's self-appraisal team and by the validator(s) in order to make its
decision. It weighs the program's ratings and comments against the validator(s)' ratings and
comments in order to form a picture of how the critical elements of quality and the program as a
whole are being implemented. It considers both the unique aspects of the program and the
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program's overall impact as measured against quality standards. Written comments on the
Validation Visit Clarification of Rating Charts are extremely useful in helping the committee add
details before making the decision.

The Accreditation Decision Committee will use the following three questions to guide its
decisions regarding whether the program has met the quality standards:

? Does the program offer sufficient evidence that all aspects of each indicator are met?
? Has the program met most or all of the indicators for each standard?
? Has the program met all of the nine quality standards?

Aside from these criteria, the Accreditation Decision Committee takes into account one major
question:

? Has the program made progress between the team's self-appraisal and the validation
visit as indicated by the self-appraisal team's and validator(s)' ratings?

The Accreditation Decision Committee decides on the quality of the early childhood education
program. The three decisions and their implications are summarized below:

Decision 1: The early childhood education program meets the standards of quality as
outlined in the Standards for Implementing Quality Early Childhood Education Programs:
Center-based Child Care and Head Start if all ten standards have been met.

Implication: The early childhood education program is accredited for a period of three years
upon issuance of the accreditation certificate.

Decision 2: The early childhood education program meets many, but not all, of the
standards of quality as outlined in the Standards for Implementing Quality Early Childhood
Education Programs: Center-based Child Care and Head Start. Its certification is
conditional pending the implementation of the program improvement as outlined by the
Accreditation Decision Committee.

Implication: The early childhood education program has time, not to exceed one year, to
rectifi, the area(s) of concern. Accreditation is formally awarded when an MSDE specialist
verifies that the area(s) of concern have been rectified. Any early childhood education program
that does not rectifi) the area(s) of concern or arrange for a visit by an MSDE specialist to veriji
program modifications within the period specified by the Accreditation Decision Committee will
not receive a certificate of accreditation.

Decision 3: The early childhood education program meets few or none of the standards of
quality as outlined in Standards for Implementing Quality Early Childhood Education
Programs: Center-based Child Care and Head Start.

Implication: The program is not accredited. To receive accreditation the early childhood
education program has the option to repeat the process beginning with self-appraisal. During



the program improvement stage, the self-appraisal team should develop a new program
improvement plan to address the program weaknesses that resulted in non-accreditation.

The Accreditation Decision Committee meets within thirty (30) days of a program's validation
visit. An early childhood education program is notified of the committee's decision within sixty
(60) days of its validation visit. The early childhood education program is accredited for three
years upon the issuance of the accreditation certificate.

Accreditation enables early childhood education programs to receive recognition for their hard
work and commitment to excellence in providing quality programs for young children. An
accredited program may be eligible for state funds. The MSDE Early Childhood Accreditation
Project will notify the media and the Maryland Child Care Resource Network about any
accredited program. Accredited programs and senior staff working in accredited programs will
receive certificates of recognition from MSDE's Early Childhood Accreditation Project.
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VII. APPENDIX

OVERVIEW OF ACCREDITATION

Self-Appraisal Process

Center-Based Child Care and Head Start programs voluntary*

Validation Process

Center-Based Child Care and Head Start programs voluntary*

[*All programs receiving state funds must successfully complete both the self-appraisal and
validation processes.]

I. Initiating the Orientation

A. Maryland State Department of Education (MSDE) will conduct:

? Regional orientation meetings

B. Directors and /or Education Supervisors will:

? Inform all center-based child care and Head Start program staff regarding the
self-appraisal and validation process;

? Identify contact person to work with MSDE regarding the self-appraisal and
validation process.

II. Implementing the Self-Appraisal Process

Director and/or Education Supervisor will:

A. Identify a Self-Appraisal Team

Team is composed of:

-

-

Director
Instructional Supervisor
Teacher(s)/Senior staff
Teacher assistant/Aide
Parent(s)

,9 21



B. Conduct self-appraisal of Center-based Child Care and Head Start programs
using the Standards for Implementing Quality Early Childhood Programs:
Center-based Child Care and Head Start Instrument for Self-Appraisal and
Validation.

III. Improving the Program Based on Self-Appraisal

The Team will:

A. Determine which standards have been met or not met.

B. Analyze the results of the self-appraisal to identify program strengths and needs.

C. Establish timelines for program improvement.

D. Expand team, if necessary, to meet the goals of the program improvement.

E. Programs devise and complete program improvement chart including:

,e5 Objectives
Rs Strategies
,es Resources
.es Timeline

F. Implement strategies for program improvement.

G. Reassess program within three months of initiation of program improvement.

H. Complete the Instrument for Self-Appraisal and Validation. Re-rate each
indicator that was previously rated "Not Met" (N) or "Partially Met" (P) and is
now considered "Fully Met" (F). Make certain that each indicator is matched
with an abundance of observable evidence and documentation.

IV. Initiating the Validation Process

The Self-Appraisal Team will:

A. Determine whether or not to pursue the validation process.

B. Implement the validation process by:

? Organizing documentation to justify program ratings.



? Sending to MSDE:
ies Letter requesting validation
Rs Instrument for Self-Appraisal and Validation
.es Program Improvement Plan
,es Curriculum Overview
fiS Daily Schedule
fes Directions

? Inviting early learning consultants to observe, review, and provide program
support as part of an optional pre-validation visit.

? Scheduling a validation visit date.

V. Conducting the Validation Process

The Validator will:

A. Verify the accuracy of the program's self-appraisal.

B. Share the results with the director or education supervisor and the teacher/senior staff.

C. Incorporate the director or education supervisor and the teacher/senior staff comments
into the written report.

D. Sign the Validation Visit Verification Form with the director/designee.

VI. Receiving the Validation Decision

MSDE will:

A. Convene a Validation Decision Committee within thirty (30) days of the
validation visit to reach one of the three following decisions:

? Meets all nine standards. The program is validated for three years.
? Meets many, but not all standards. The program is validated pending

improvement according to identified standards within one year of receipt of
the decision.

? Meets few or none of the standards. The program is not validated.

B. Notify the program of the committee's decision within sixty (60) days of the
validation visit.
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CENTER-BASED CHILD CARE AND HEAD START
MARYLAND STATE DEPARTMENT OF EDUCATION

VALIDATION VISIT VERIFICATION FORM

School or Program County Date of Visit_________

Directions: The director or education supervisor and validator(s) initial each procedure listed below to verify that it was
properly followed. At the end of the visit, the director or education supervisor and validator(s) sign the form verifying that all
procedures were properly followed.

VALIDATION PROCEDURE PROPERLY FOLLOWED

The validator met with the director or education
supervisor to review the validation tasks and his
or her plans for the day.

The validator observed those areas of the
program in which activities are provided for
Center-based child care or Head Start students.

The validators center based child care or Head
Start program observation was at least 2 hours.

The validator was provided with written
documentation necessary to rate indicators, in
all standards categories.

The validator reviewed written documentation.

The validator verified ratings for the program
continuity standard by walking through other
classrooms or programs, reviewing written
documentation and interviewing the director.

The validator and/or director or education
supervisor provided a written justification or
rationale for each rated "Not Met."

The director or education supervisor reviewed
the validator's written record of his/her
comments.

Director Validator(s)

Signature of Director or Education Signature of Validator(s)/Date
Supervisor/Date

(return to MSDE within 3 days)
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MARYLAND STATE DEPARTMENT OF EDUCATION
VALIDATION VISIT CLARIFICATION OF RATINGS CHAP

Directions: This form is to be completed by the validator prior to the exit conference if there are differenc
and validator's ratings. The validator shares this form with the program staff during the exit conference and
for the program to justify the difference in its rating. The validator records the program's comments. At the
the validator and director and/or educational supervisor sign the form.

Signature of Validator(s)/Date

Signature of Director and/or Educational Supervisor/Date

Standard/
Indicator

Representative
Example

Rating

P
N P F

P

V V

P
N P F

P

V V

P
N P F

P

V V

P
N P F

P

V V

P = program V = validator

25
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STANDARDS FOR IMPLEMENTING QUALITY EARLY CHILDHOOD
EDUCATION PROGRAMS:

CENTER-BASED CHILD CARE AND HEAD START

MOST FREQUENTLY ASKED QUESTIONS

Jes If an organization has more than one program, are all programs required to go through
the accreditation process?

No. The accreditation process is voluntary. The accreditation process refers to an
individual program site, not to the entire organization.

Rs If an organization has child care for infants and toddlers as well as preschool age
children, will both program components have to participate in the accreditation
process?

Yes. If both programs are housed in the same location, they will have to participate in
the accreditation process at the same time.

ieS If there is a change in the Director and/or Educational Supervisor of a program during
the accreditation process, will the process continue?

Yes. The program should immediately notify MSDE's Early Childhood Accreditation
Project. The self-appraisal process may continue. The new Director andJor Educational
Supervisor should become familiar with the accreditation process.

Jis How long is the accreditation valid?

Once the accreditation is awarded it is valid for 3 years from the issuing date.

Rs Can a program be granted a time extension to satisfactorily meet all accreditation
Standards?

Yes. Programs that do not initially receive accreditation may receive it later pending the
implementation of the program improvement within one year.

Rs Can a program be granted a time extension beyond the 2 years of completion?

No. The program has 2 years to complete program accreditation.

..es Is the accreditation process mandatory?

No. The accreditation process is voluntary.
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Rs Do programs have to pay a fee for the state's accreditation process?

No. There is not a fee attached to the state's accreditation process. However, national
associations will charge fees for accreditation.

,s What are the benefits of a program going through the accreditation process?

Among the benefits are eligibility for specific state funds, program improvement,
improved customer satisfaction, professional growth among staff, and public recognition
as a quality program.

.e Can validator(s)' decisions be appealed?

No. The director of the program will have the opportunity to comment on the
validator(s)' ratings during the exit conference of the validation day.



VIII. Glossa ry

Accreditation The process of successfully completing self-appraisal, quality
improvement, and validation of an early childhood education
program.

Application for accreditation The request by an early childhood education program to initiate the
self-appraisal and validation of its program.

Assessment (Performance-based)

Associate of Arts Degree (A.A.
Degree)

Authentic learning

Child Find

Collaboration

Continuity of service/transition

Developmentally appropriate

practices

Documentation and evaluation of children's skills, knowledge,
behavior and accomplishments across a wide variety of curriculum
areas for the purpose of supporting teaching and learning.

Completed degree at a community college.

Providing materials and learning experiences which represent real

life experiences.

Child Find is an organization that serves as the entry point for
referrals to local school systems for children beginning at age three
who may be in need of special education services.

Continued planning and implementation of activities among a
variety of stakeholders with vested interests in the well-being and

learning of young children.

The continuance of services that support children's social,
emotional, physical, linguistic, and cognitive development when a
child advances to another level or transfers to a different early
childhood education program.

Refers to instructional practices of a professional which are based

on an understanding of:

? Age-related human characteristics that permit general
predictions within an age range;

? How to respond effectively to the strengths, interests, and

needs of individual children;

? The social and cultural contexts in which children live to ensure
that learning experiences are meaningful, relevant, and

research-based.

Documentation Printed materials which verify specific activities or ideas related to

the program standards and indicators.

26 28



Emergent literacy Emerging and prerequisite skills related to reading and writing such
as recalling a story from memory, connecting a letter's sound with
its graphic representation, awareness of letter sounds, syllables,
and invented spelling.

Exit conference The meeting at the end of the validation visit between the validator
and the director/education supervisor of the program to discuss the
visit, review comments, and record any differences in ratings
between the self-appraisal team and the validator(s)'. The
Validation Visit Form is signed at this time by the validator and the
director/education supervisor.

Maryland Infants and Toddlers The Maryland Infants and Toddlers Program is a statewide
Program interagency early intervention system for infants and toddlers with

disabilities and their families. Local Infants and Toddlers Programs,
composed of local school systems, health departments,
departments of social services, and other public and private
providers identified by each jurisdiction, deliver services to children
with disabilities from birth to age three and to their families. Local
single points of entry have been established in all jurisdictions to
accept referrals from parents, physicians, hospitals, and others who
suspect that an infant or toddler may be in need of early
intervention services.

Philosophy Description of a set of values or beliefs related to an early
childhood education program's mission or goals.

Rating A system used in the self-appraisal and validation to determine the
level of quality as defined by the standards' indicators using a scale
of fully met (F), partially met (P), or not met (P).

Self-appraisal A process whereby a team composed of teachers, administrators,
parents, and others evaluates the level of quality of an early
childhood program using the Instrument for Self-Appraisal and
Validation. The self-appraisal is designed to identify the strengths
and weaknesses of a program and to provide the basis for quality
improvement for those indicators that have not been fully met.

Validation The external review of a program by a validator assigned by MSDE,
in which the accuracy of the program's self-appraisal and
subsequent quality improvement is verified using the Instrument for
Self-Appraisal and Validation.
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